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Who is in the room?

• Write in the chat function:
• Your healthcare profession

• Any previous experience in qualitative research-type, level of 
involvement



Session Overview 

What is qualitative analysis?

Principles of analysis

Common types of analysis, and their use

Quality within analysis

Top tips and further reading

Q+A



What is qualitative analysis?

• Where we move from collected data into some form of explanation, 
understanding or interpretation of 
situations/phenomena/interactions etc. 

The process of deconstruction, reconstruction, and interpretation



“Analysis is a breaking up, separating, or disassembling of research 
materials into pieces, parts, elements, or units. With facts broken down 
into manageable pieces, the researcher sorts and sifts them, searching 
for types, classes, sequences, processes, patterns or wholes. The aim of 
this process is to assemble or reconstruct the data in a meaningful or 
comprehensible fashion” 

(Jorgensen 1989, p107)



Principles of qualitative analysis

• Can be used to describe phenomena, or generate theory and 
explanations

• Understanding human behaviour is a non-linear process, and may 
develop slowly. Analysis can be messy.

• Be clear regarding the paradigm you are working within in
• Interpretivist paradigms most common: People differ in their 

experiences and understandings of reality, no single verifiable reality

• Realist approaches gathering pace:  Objective reality interpreted 
through subjective lenses within varied contexts.



Aim is to simplify data, remove noise, and 
tell a compelling, relevant story



Inductive, deductive, and abductive 
reasoning
• Inductive: involves generating new theories and hypotheses based on 

observations and data collected during the research process.

• Deductive: starts with a hypothesis or theory and involves testing this 
against observed data to confirm or refute the initial theory.

• Abductive: involves beginning with incomplete observations and 
data, then making the likeliest possible explanation or hypothesis for 
the observed phenomena.





Common types of analysis 

• Thematic analysis 

• Content analysis

• Framework analysis

• Grounded theory

• Phenomenological analysis

• Case study research  

• Discourse analysis

• Narrative analysis 



Common types of analysis 
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Thematic analysis 

• Methodologically flexible 

• Involves identifying patterns within qualitative data

• ”Reflexive thematic analysis” (Braun and Clarke) is a specific type
• Offers clear guidance 



Reflexive thematic analysis 

• Developed by Braun and Clarke to address 
inconsistencies in thematic analysis 

• Constructivist paradigm, acknowledging the 
researcher's active role in interpretation

• Offers a flexible approach applicable across various 
data types and methodologies

Ideal for:

• Research involving subjective data: experiences, 
beliefs, values, thoughts

• Identifying and interpreting patterns to answer 
research questions



Reflexive thematic analysis: key steps

1.Familiarisation: Immersing oneself in the data to understand depth and 
detail.

2.Data Coding: Systematically coding the data to categorise information.

3.Generating Initial Themes: Identifying potential themes based on codes.

4.Reviewing and Developing Themes: Refining themes to ensure they 
accurately represent the data.

5.Refining, Defining, and Naming Themes: Finalising the essence of each 
theme.

6.Producing the Report: Documenting the process and findings, telling the 
explanatory story of the data.



















Themes – buckets, diamonds, or stories?



Activity: How did disabled medical students experience the 
transition to online learning during Covid-19?

1. Accessibility of Online Platforms:
1. "Some platforms were not fully accessible, making navigation difficult."
2. "Captioning on live lectures was a game-changer for me."

2. Technical Support and Resources:
1. "The lack of immediate technical support made resolving issues a challenge."
2. "Access to specialised software for visual impairment was inconsistent."

3. Adaptation to New Learning Formats:
1. "Adapting to fully online anatomy teaching was frustrating due to the physical nature of my disability."
2. "Pre-recorded lectures allowed me to learn at my own pace, accommodating my needs better."

4. Peer Support and Interaction:
1. "I felt isolated from my peers, as spontaneous interactions were less frequent."
2. "Online study groups and catch ups were essential for feeling connected and supported."

5. Faculty Understanding and Flexibility:
1. "Some instructors were incredibly accommodating, altering assignments to fit my needs."
2. "Lack of understanding from some faculty about the extra time needed for assignments."

6. Mental Health:
1. "The isolation exacerbated my anxiety, making focus difficult."
2. "University-provided mental health resources were crucial during this period."



Interrogate

Look for contradictions 

Theory

Context
Reflexivity

Seek feedback
Creativity

Iterative



Quality 

• Credibility – prolonged observation, triangulation, member checks

• Transferability – thick description, reflexivity (discussion, journaling 
etc.)

• Dependability – audit research process to support consistency

• Confirmability – transparency, reflexivity, ethical conduct



Top tips

Work in a team – assign roles.

Consider logistics – how will you manage data + analysis?

Take your time + be realistic with timelines

Plan reflexivity activities intentionally 



Further reading
Articles:
• Al-Ababneh, M., 2020. Linking ontology, epistemology and research methodology. Science & Philosophy, 8(1), pp.75-91.
• Barrett, A., Kajamaa, A. and Johnston, J., 2020. How to… be reflexive when conducting qualitative research. The clinical teacher, 17(1), pp.9-

12.
• Boet, S., 2012. Medical education research: an overview of methods. Canadian Journal of Anesthesia, 59(2), p.159.
• Braun, V. and Clarke, V., 2021. Can I use TA? Should I use TA? Should I not use TA? Comparing reflexive thematic analysis and other 

pattern‐based qualitative analytic approaches. Counselling and Psychotherapy Research, 21(1), pp.37-47.
• Braun, V., Clarke, V. and Hayfield, N., 2022. ‘A starting point for your journey, not a map’: Nikki Hayfield in conversation with Virginia Braun 

and Victoria Clarke about thematic analysis. Qualitative Research in Psychology, 19(2), pp.424-445.
• Clarke, V. and Braun, V., 2013. Successful qualitative research: A practical guide for beginners. Successful qualitative research, pp.1-400.
• Clarke, V. and Braun, V., 2021. Thematic analysis: a practical guide. Thematic Analysis, pp.1-100.

Textbooks:
• Bhattacharyya, D.K., 2009. Research methodology. Excel Books India.
• Cleland, J. and Durning, S.J. eds., 2022. Researching medical education. John Wiley & Sons.
• Denzin and Lincoln’s The Sage Handbook of Qualitative Research
• Philosophy of Science: A Very Short Introduction
 



Any questions…?


